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ABSTRACT 

The aim of the study is to explore whether there are some differences in the students’ analytical 

exposition writing skills taught by using Google Classroom and conventional technique, to 

analyze some differences in the student’s analytical exposition writing skills between field-

independent cognitive learning and field-dependent of cognitive learning style, and to find out 

whether there is a relationship between the Google Clasroom technique and the students’ 

cognitive learning style. The research used a true experimental method by pretest, posttest and 

questionnaire. There are two classes involved in the research achievement, taught by Google 

Classroom and by conventional technique. The researcher only took randomnly 74 of 430 

students, consisting of 37 students for experimental class who are taught by using Google 

Classroom and 37 students for controlled class, who are taught by conventional technique. The 

data analyzed in this research was gathered through test for experimental class, and controlled 

class. The result gained from the research proved the differences in the students’ analytical 

exposition writing skills taught by using Google Classroom and conventional technique. It was 

supported by average of experimental class improving higher 79,56 to 84,78 than the controlled 

class from 79,94 to 81,08. The significant level of test can be seen from the normality test is 

0,357. It shows that the ability of analytical exposition writing skills by using Google Classroom 

better than conventional technique. The differences in the students’ analytical exposition 

writing skills between field-independent and field-dependent of cognitive learning style can be 

seen from the average of the significance score is 0,00. It means the null hypothesis is accepted 

and there was no significance relationship between class using Google Classroom and cognitive 

independent field learning style class. Thus, the teaching technique by using Google Classroom 

is effective in improving on students’ cognitive–based analytical exposition writing skill. 

Keywords: Google Classroom, writing skill, analytical exposition and cognitive style. 

 

INTRODUCTION 

Knapp & Watkins (2005, p. 17) state that when teaching students to write in English, it 

is important for the teacher and the student to have a fundamental understanding of how English 

operates and functions as writing and how is considerably different from speech. When students 

first start to write, their attempts strictly feature their expression. Consider the types of writing 

students first learn to control; texts like recounts, which are formally similar to expression. The 

importance of writing can be seen in people’s daily activities when they need to write short text 

such as memos, invitation letters, sympathy notes, brochures, articles, business letters, 

application letters. It also goes to the genre text like recount text, narrative text, report text, 

analytical exposition, and many others. Most of them always feel difficult when students are 

asked to write them. Their understanding of English writing especially, they have to apply it by 

giving some ideas through their arguments.  In learning about arguments, it is more focused on 

the students in Senior High School.  (Knapp & Watkins, 2005, p. 193) state that the argument 

phase follows the thesis. With texts produced by former authors, this may consist of only one 

point and translation. Most times, it contains this in one sentence. As students develop in writing 

arguments, this stage becomes more complex. It is the ‘core’ of the argument. The points may 

expand in number, along with feature in the translation. The ordering of the points or the logic 
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is very important for the effectiveness of the argument. Often, more mature authors will consist 

of a contradiction at this stage as a rhetorical device to position the reader.  

The final stage of the exposition is the concluding statement where the statement 

reiterates the thesis, often literally, in the texts of younger authors. In more complex texts, it 

also provides a summary at this point. New paragraphs have marked each of these stages. It is 

useful to encourage students to arrange their texts in paragraphs to highlight the various generic 

stages of the exposition (Knapp & Watkins, 2005, p. 188). In school, writing arguments focus 

on two key types: exposition and discussion. In teaching this genre, therefore, it is advisable, to 

begin with, exposition, a text type that focuses students on the purpose of argument; putting 

forward a viewpoint and providing evidence to support it. Based on the curriculum, the material 

of arguments related to the text.  It teaches the texts in Senior High School are recount, 

narrative, procedure, exposition, and descriptive. One of the text types which is taught in the 

eleventh-grade of Senior High School is analytical exposition. In learning this material, students 

sometimes find difficulties in understanding the requirements of analytical exposition. It can be 

seen from the students’ scores of English proved last semester the eleventh-grade students in 

the school where the researcher is doing research at the intermediate level of proficiency in 

English.  The students’ scores of English proved it in the school’s last semester report card in 

the third semester.  Based on the last semester in 2019/2020 shows that the number of students 

who reach the minimum completeness criteria for an English subject at Secondary School has 

not reached 75 percent. One of the media that facilitates students to learn in here by online is 

Google Classroom.  The advantages of GCR are easily accessible, the task can be checked 

based on the time, the students need not use papers, their files can be put in Google Drive, the 

students missing in the task, can be seen, and the teachers and students can take part in an online 

classroom discussion. Meanwhile, facilitating students with questions may also enhance 

students’ thinking skills in delivering responses orally by creating interactions in class as stated 

by Chen cited in Nova (2020, p.3). It is the same as stated by Osman (2017, p. 3) that GCR 

application depends on Google documents and cloud storage and the Gmail email service to 

complete the required functions, research and follow-up with students, this service also provides 

tools for teachers to continue to enable them to publish assignments, homework, questionnaires 

and tests for students and get answer for them directly.   It intends to Google services from these 

circumstances that diminish the use of paper products and keep part of the education process to 

a fully electronic through the creation of jobs through the service and sent to students and 

receive answers and corrected and the results recorded it all electronically. 

 The students who are ready to take part in GCR.  They are field-independent and field-

dependent students.  In solving a problem or finishing the task, the field- independent students 

will do well if I give them freedom.  Sims & Sims (2006, p. 4) stated that the field-independent 

is more analytical and independent than the field-dependent learners.  These students are 

characterized by an analytical approach and their ability in problem solving.  They are more 

intrinsically motivated and task-oriented in their learning processes.  In GCR, the field-

independent students can do writing well because they can express their ideas through their 

writing.  They do the task-based on the time given in GCR. Also Sims & Sims (2006, p. 4) add 

that the field-independent are more concentrated and disciplined learners. Pithers (2002, p. 4) 

stated that a cognitive style based on a global analytical continuum. He determines the extent 

to which individuals can overcome the effects of disturbing background elements (fields) as 

they try to distinguish relevant aspects of certain situations. The more independent the person 

is from the disturbing element, the more analytic. They say people who can operate analytically 

to become field independent, and people who operate more globally are field-dependent. In a 

cognitive approach, I see students as active participants in the learning process, learning to use 

a variety of mental strategies to resolve the language system. 
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Google Classroom Teaching Technique 

Google Classroom Teaching technique is a technology in the classroom application that 

is designed to provide a single dashboard to unite instructors’ use of other Google applications 

(Janzen, 2014) cited in Mafa (2018, p. 4). Google Classroom’s goal is to facilitate paperless 

communication between teachers and students to streamline educational workflows. Classroom 

allows teachers to create classes, post assignments, organize folders, and view work in real-

time.  One of the best features is that it fully integrates the Classroom with all other Google 

applications, so students and teachers can share information instantly instead rather than having 

to go through various obstacles to send job.  In short, Google Classroom offers a one-stop 

platform to facilitate digital production, workflow, and communication between teachers and 

students.  

 

Learning Conventional Technique 

Conventional learning can be interpreted as learning for teachers to students according 

to daily habits. Conventional learning is patterned specifically for each material. Usually 

teachers are only limited by applying the lecture method, questions and answers, and 

assignments. With conventional learning monotonous learning situations that can cause 

boredom for students (Li, 2016, p. 3). Learning techniques that are classified as conventional 

are learning techniques that have been relatively great common. Among them are lectures, 

questions and answers, group discussions, demonstration assignments, role playing, practice, 

visitation, and internships. Although the techniques are techniques that have been used by 

people for a long time, they can still be used today. That is because there are certain advantages 

to the techniques in question (Sunendar, 2018, p. 66). 

 

METHOD 

The type of research used is true experimental. The true experimental research was 

analysed using the scoring technique to assess the students’ writing as Heaton (1990, p. 146) 

said that classroom evaluation of learning is best served through analytic scoring. This study 

aims to explain whether there are differences in the analytical exposition writing skills of 

students who are taught using Google Classroom and conventional techniques, to explain 

whether there are differences in students' analytical exposition writing skills between field-

independent cognitive learning styles and field-dependent cognitive learning styles, and to 

explains whether there is an interaction between Google Classroom techniques and students' 

cognitive learning styles. 

The subjects in this study were students of SMK Negeri 7 Bandung for the 2020/2021 

academic year, by taking two classes as samples and in determining which of the seven classes 

were selected as samples. The data research method used is cluster random sampling. Two 

classes were selected as samples of this study, based on the consideration that each class had 

37 students. While the participants in this study were 74 students who took English class. The 

two classes are XI APL 4 and XI APL 5, both of which have 37 students. XI APL 4 as the 

experimental class and XI APL 5 as the control class. 

The data collection technique uses a scoring technique to assess student writing. To see 

differences in students' analytical exposition writing abilities before and after using Google 

Classroom, researchers used Man Whitney. Then, to analyze the questionnaire, this study used 

descriptive procedures, the Guttman scale, and the Kuder–Richardson scale. There are two 

types of these statistics; parametric statistics and nonparametric statistics. Parametric statistics 

are used to test population criteria by using sample data if it is normally distributed or not. 

While nonparametric statistics are used to test the distribution. In this study, parametric 

statistics consist of a t-test, but to meet the requirements, the data must be tested with a 
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normality test. Then, non-parametric statistics were used to see the difference between students' 

analytical exposition writing on the posttest or pretest. Correlation analysis using Pearson 

correlation, is used to see if there is a significant relationship between classes using Google 

Classroom and cognitive independent field learning style classes. 

  

FINDINGS AND DISCUSSION 

FINDINGS 

In the research results to answer some of the problems that have been discussed in the 

previous chapter, namely how students' analytical exposition writing skills are taught using 

Google Classroom and conventional techniques, how different are students' analytical abilities? 

exposition writing skills between field-independent and field-dependent cognitive learning 

styles and how the Google Classroom technique relates to students' cognitive learning styles.  

Based on the results of normality test is obtained that both of classes are from samples 

that are not normally distributed, so the difference test of two averages uses Mann- Whitney test 

by hypothesis taken as follows: 

H0: µ1 = µ2 (there is not significant difference of the initial ability of analytical exposition 

between Google Classroom class and the conventional class). 

H1 : µ1 ≠ µ2 (there is significant difference of he initial ability of analytical exposition between 

Google Classroom class and the conventional class). Testing criteria: if the score of 

sig. > 0,05 so H0 is accepted. The following is a table using the test results of software 

SPSS 24. 

 

Table 1. The Test Difference of Two Averages Pretest Data Analysis Capabilities of 

Google Classroom Class and Conventional Class 

 

 

 

 

As shown in table 1.1, it can be seen that the table above the score is sig. 0,357 > 0,05. 

According to testing criteria that H0 is accepted, means that there is not significant difference 

of the initial ability of analytical exposition between Google Classroom class and the 

conventional class. It shows that both of classes have the same initial ability of analytical 

exposition. 

 

Table 2. Correlation Test Google Classroom Class and Cognitiove of Independent Field 

Learning Style Class 

 

 

Based on the table 1.2, it can be seen that the significance score is 0.200. The score 

is more than 0.05 thus H0 is accepted. It means, there is not significance relationship between 

Google Classroom Class and cognitive of independent field learning style class. 

The processing quantitative data using assistance of software microsoft excel 2013 

and SPSS 24. To complete the results of the analysis, a comprehensive description of the 

performance of students during learning took place and at the time of the pretest-posttest. The 

Class Sig. Interpretation 

Google Classroom 
0,357 H0 accepted 

Conventional 

Class Statistic Sig. Interpretation 

Google Classroom 

0.233 0.200 H0 is accepted Cognitive of  

Independent Field Learning Style 
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following is the result of descriptive recapitulation of the research results shown in the 

following of table 1 and 2: 

 

Table 3. Results of the Value of the Analysis Capabilities of Google Classroom Teaching 

Teachnique of Anlytical Exposition and Conventional Teaching Technique 

Ability Statistics 

Google Classroom Teaching 

Technique 

Conventional Teaching 

Technique 

Pretest Posttest N Pretest Posttest N 

Analytical 

Exposition 

�̅� 80.21 84.76 

38 

80.84 81.08 

38 
Maks 88 93 88 88 

Min 75 80 78 78 

Sd 3.410 3.183 2.510 2.487 

It can be seen from Table 1.3 that the average score of the pretest learning classes 

using Google Classroom and conventional classes learning have the ability to analyze 

exposition is not much different. It shows that the initial abilities of the two classes are the 

same. Meanwhile the average posttest scores of the two classes were quite far apart for the 

ability to write exposition analysis. It shows that the ability to analyze the exposition of learning 

classes using Google Classroom is better than conventional learning classes. 

 

Tabel 4. Results of the Value of the Ability of Exposition Analysis of Independent Field 

of Cognitive Learning Style and Field Dependent of Cognitive Learning Style 

Ability Statistics 

Independent Field of Cognitive 

Learning Style 

Field Dependent of Cognitive 

Learning Style  

Pretest Posttest N Pretest Posttest N 

Analytical 

Eksposition 

�̅� 79.56 84.78 

32 

79.94 80.38 

32 
Maks 85 90 85 84 

Min 75 80 78 78 

Sd 2.313 3.210 1.664 1.601 

It can be seen also from table 1.4 shows the same results. The average score of class 

pretest using independent field cognitive learning style and dependent field cognitive learning 

style the ability of exposition analysis ability is not much different. For the posttest scores the 

ability of independent field of cognitive learning style exposition analysis skills is better than 

the dependent field of cognitive learning style. However, to see whether the difference is 

significant or not, a statistical test is performed. 

.  

DISCUSSION  

Students' ability to write analytical exposition texts can be seen from the pretest 

conducted in the experimental class and the control class. In the pre-test, all students wrote 

about exposition analytical texts based on the themes provided through learning media using 

Google classroom with online and conventional techniques which were carried out directly in 

the classroom. The results of the study show that by using Google Classroom media students 

can express their ideas freely, learn together with classmates and teachers. This is supported by 

Knapp & Watkins (2005:18) that teaching writing is giving students the knowledge to become 



EDUTECH : Jurnal Inovasi Pendidikan Berbantuan Teknologi 

Vol. 3 No. 1 Februari 2023 

E-ISSN : 2797-0140 

P-ISSN : 2797-0590 

 

Copyright (c) 2023 EDUTECH : Jurnal Inovasi Pendidikan Berbantuan Teknologi 
46 

effective users of written English. When students write about knowing, they can explore several 

ideas, review, attach, rearrange, and revise. It is supported by Knapp & Watkins (2005:18) that 

teaching writing, therefore, is giving students the knowledge to become effective users of written 

English. When students write about the knowing, they can explore some ideas, review, attach, 

rearrange, and revise. In addition, Google Classroom for students is easily accessible anywhere 

and anytime. They are more active in the learning process. Janzen (2014) supports that Google 

Classroom is easily accessible and usable by both instructors and students in both face-to-face 

and fully online learning environments. Whereas by using conventional techniques students 

feel bored because there is no variation. This is supported by Li (2016, p.3) that conventional 

learning is a monotonous learning situation that can cause boredom for students. The teacher 

becomes the center of learning and asks students to be active in the learning process. 

At the end of the research meeting, students in all classes were given a posttest to find 

out the students' final ability after learning. The posttest results showed that students' analytical 

exposition skills in the Google Classroom experimental class had a higher average than the 

conventional control class. Shaharanee (2017) stated in his previous study that Google 

Classroom as a learning initiative. Most students satisfy with the Google Classroom’s tool that 

was introduced in the class where all ratio above averages. It is known that the average 

analytical exposition pretest ability for the Google Classroom experimental class was 80.21 

while the conventional technique for the control class was 80.84. However, after getting the 

treatment, the average posttest ability of the analytical exposition class for the Google 

Classroom experimental class was 84.76, while the average for the conventional technique 

control class after the treatment was 81.08. It can be seen that the posttest in Google Classroom 

is bigger than the conventional class. It is suitable as Amilia (2016) said that the treatment, the 

result of the independent sample t-test used by the researcher, showed that there was a 

significant difference between the post-test of the control group and the experimental group. 

The results from the tests revealed that students made significant improvements in their 

post writing. There was a positive significant difference between their pre-writing and post-

writing and it was confirmed by the t-test results using SPSS software. It was concluded that 

Google Classroom is effective for improving students' analytical exposition writing skills. The 

student portfolio shows several improvements made by students at each stage of implementing 

Google Classroom. In each activity, students showed several different responses but most of 

them showed positive responses which brought them to a conducive learning environment 

which also contributed to the improvement of their writing skills. They learn to be brave, 

confident, and active during teaching and learning activities. 

 

CONCLUSION 

Based on the results of the data analyses in the previous chapter in this study, several 

conclusions can be drawn. First, there are significant differences in the student’s analytical 

exposition writing skill taught by Google Classroom and the conventional technique. The test 

is significant, it can be seen from the normality test is 0,357. It means Google Classroom class 

is more significant than conventional class. It means after having much learning, the ability of 

analytical exposition uses Google Classroom learning significantly better than the conventional 

learning. Second, there are significant differences in student’s analytical exposition writing 

skills between those with the field-independent and field-dependent cognitive learning style. 

Therefore, it is done by one side testing, so the result is 
𝑠𝑖𝑔 (2−𝑡𝑎𝑖𝑙𝑒𝑑)

2
 = 0,000. The score is less 

than 0,05, which means H0 is rejected. Thus, the student’s posttest score of cognitive field-

independent class is better significantly than the cognitive field-dependent class. It means after 

learning, “The ability of analytical exposition of cognitive field independent class is better 
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significantly than cognitive field dependent class”. Third, there is no significant relationship 

between Google Classroom and the cognitive of independent field learning style class. It can 

be seen that the significance score is 0.200. The score is over 0.05 thus H0 is accepted. 
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